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Introduction. The teachers of young students
“The teacher could look upon himself as a crafter of musical instruments, and upon the school as his workshop <…> He may think of himself as a painter, engraver, or sculptor set upon these works, to make images of Christ the Lord, living ones, ones that will last forever…”
  Francesco Sacchini, the renowned historiographer and secretary of the Society of Jesus, gave this pathetic and vivid description of the teacher’s vocation in 1625 in the “Advice for the Teachers of Young Students”. Sacchini pursued a twofold goal: 1) to praise Jesuit teachers of lower school classes and to prove that teaching was the most honorable duty for a Jesuit, 2) to provide teachers with practical guidance. Sachini’s treatises, in fact, were prompted by growing concern among the group of Jesuits to whom they were addressed. Teachers of lower classes were often dissatisfied with their work, viewing it as a burden they would have gladly cast off in favor of more esteemed and engaging tasks. The eloquent glorification was intended to inspire teachers, though the ruling elite of the Order was fully aware of the difficulties faced by ordinary Jesuit instructors in their daily lives.
Teachers of preparatory, Grammar, Humanities and Rhetoric classes formed the core of the Jesuit pedagogical system. Unlike professors of Philosophy and Theology, who worked with a small number of highly motivated and knowledgeable students in the higher classes, teachers of “young students” were responsible for the vast majority of the student body. They were entrusted not only with teaching specific disciplines but also with a crucial task of fostering orthodox confessional ideas among their students. Thus, teachers of the lowers classes were key promoters of both the pedagogical and religious agendas of the Order. This group, however, consistently remained in the shadow of other members of the Jesuit college communities, particularly of Theology and Philosophy professors. These “invisible drivers” of the Jesuit school system have been largely neglected in the historiography. While Jesuit pedagogical methods attracted considerable scholarly attention, no comprehensive study has yet explored the teachers of young students as a distinct group within Jesuit college communities.  
In my paper I focus on the teachers of the Austrian Jesuit province in the second half of the sixteenth century. More particularly, I have analyzed records related to two major colleges of the province — Vienna and Graz — supplemented by some sample data from the college in Olomouc. The study of Jesuit schoolteachers is especially significant in the context of the  confessional and political dynamics in the region. It was the teachers of the lower classes who bore the main burden of the re-Catholicization on the ground in the confessionally heterogonous territories of the Habsburg monarchy. This makes it essential to understand who these individuals were. 
I will begin with a prosopographical overview, examining the geographical origins, ages and career paths of the teachers. I will then turn to their role as religious instructors and mediators between the school and local communities. After that, I will highlight the main challenges teachers encountered in their professional life. In the end, I will emphasize the ambiguity of the teacher’s position by discussing the case of a Jesuit teacher’s confessional defection.

Sources
My study draws on a variety of sources that illuminate different dimensions of the topic under consideration. I have inferred key prosopographical data from the Catalogi personarum Provinciae Austriae published by László Lukács. These catalogues recorded not only basic personal information about all the members of the Province but also details concerning their personal characteristics, such as professional skills, health conditions, character traits. College chronicles and especially visitation reports offer insights into everyday practices of teachers and difficulties they faced. The essays by Francesco Sacchini (“Exhortation and Advice for the Teachers of Young Students”), although written in 1620s, summarized the experiences of Jesuit educators from the earlier period and constructed an ideal model of a perfect teacher that can be contrasted with the reality on the ground. 

Teachers and the Jesuit college community
First, it is important to situate the teachers of the lower classes within the broader environment of a Jesuit college. Each Jesuit community consisted of several, often overlapping groups that carried out different functions. Teachers (praeceptores) made up roughly 15% of the community. Their number varied depending on the classes offered in a given year and on faculty rotation (since a teacher could be replaced by another one during the year) but never exceeded eight individuals. Teachers of the lower classes could be students of Philosophy or Theology. Some teachers performed priestly duties and thus belonged to the most prestigious group, although such cases were far more common among instructors of the upper classes. A few college members combined teaching with household chores in the role of “temporal assistants” (coadjutores temporales). This arrangement was typical for instructors of the very beginners, whereas Grammar teachers and above never served as “temporal assistants”.



Geography, age and rotation
Regarding the geographical origins of teachers, one striking trend emerges: locals (i.e. Jesuits who originated from either towns where the colleges were located or nearby areas) constituted a minority. Low recruitment rates of locals in the first decades after the foundation of the colleges was characteristic of the Jesuit communities in Austria more broadly. 
In both Vienna and Graz, the majority of teachers came from the German lands of the Holy Roman empire and from Flandres. The Society of Jesus had strong centers in Ingolstadt, Cologne and Leuven which proved more successful in recruiting members from the local population. These recruits, mostly due to their linguistic competence, were sent to other colleges in the German speaking areas, including those of the Austrian province. 
In addition to these regions, the college in Graz had a considerable number of teachers from the Inner Austrian lands (Carinthia, Carniola, Gorizia). The Viennese college, in contrast, had a more international teachers’ corp. At various points, Jesuits from Italy, Poland, Czech lands, Spain, Hungary and even England taught courses in Vienna.
The college in Olomouc displayed a somewhat different pattern, with a larger share of teachers originating from Moravia and Bohemia, though they still did not make up the majority.
Teachers of the lower classes were, as a rule, young with an average age of twenty-six years. Sacchini implicitly alludes to this tendency when he expresses his preference for teachers of a more mature age. Most future teachers were products of the Jesuit educational system themselves , though some received part of their training outside the Order.
Young Jesuits typically spent no more than 2-3 years teaching one particular class before advancing to higher levels. Certain exceptions existed—for example, a teacher might remain responsible for a Grammar class for as long as ten years—usually explained by a member’s intellectual or physical unfitness for more advanced teaching. Another typical track was a shift from teaching to other responsibilities, such as college administration, preaching in the town or other kind of missionary activities. Promotion often entailed transfer to another college within or beyond the Austrian province. Jesuit teachers constantly circulated between different centers of the Jesuit educational network with Rome, Ingolstadt, Prague and Trnava being the most frequent destinations for teachers from Vienna or Graz.  Teaching in the lower classes was thus perceived as a transitional phase before a supposedly more important assignment. 

Religious instructors
Promoting religious values and a proper Catholic outlook was a central mission of Jesuit educators. As Sacchini put it, there was a kind of trade (commercium) between students and Jesuits. ”Commonly mortals seek literary education from us, and we in return demand from them that they receive a Christian training.” 
Importantly, according to Jesuit educational principles, the religious doctrine was not extensively taught in the lower school as a part of the formal curriculum. Pupils had only one weekly class on Saturdays devoted to learning catechism. During these classes teachers were expected to stimulate competition among students (which was one of the famous methods of the Jesuit pedagogy) and to encourage them to excel in their knowledge of Catholic rite. 
Greater emphasis was placed on extracurricular activities, which were also entrusted to teachers. They were supposed to strengthen piety and religious discipline of their students by every available means. Organizing common prayers in classes, cultivating proper religious habits (receiving the sacraments, attending daily Mass, fasting) and monitoring the regular performance of these practices, and conducting private devotional conversations with students were among the most common strategies of confessional formation.
In addition, instructors of the lower classes often served as prefects of student dormitories, which provided the most suitable environment for close supervision of students’ religious conduct.

Mediators
Teachers played another role central to the advancement of the Catholic confessional agenda. They were mediators between Jesuit schools and town communities. College chronicles record frequent interactions between teachers and parents. According to Sacchini, teachers were supposed to discuss learning progress of their pupils with parents and inform them about any difficulties. Moreover, excellence in teaching was a cornerstone of the Jesuits’ reputation in local society. Sacchini underlined that any imperfection in instruction could be exploited by rivals of the Society to undermine its prestige. 
Parents were themselves subject to an indirect indoctrination. Children were expected to carry the religious ideals from school back into their homes. Chronicles recount numerous stories of children, deeply inspired by their masters, confronting Protestant family members and attempting to convert them to Catholicism. 

Problems on the ground
Fulfilling pedagogical and confessional duties was by no means easy,  and Jesuit records reveal various problems teachers of the lower classes had to overcome. As I have mentioned, the majority of teachers were not locals. While most came from German speaking lands and were thus able to teach both in Latin and in the vernacular (a crucial skill in the lower classes), the language barrier posed a serious challenge for teachers of non-German origin. Visitors repeatedly reported about inability of some teachers to properly conduct the lesson due to insufficient competence in German. College rectors always noted linguistic abilities in the Catalogues and tried to appoint to teaching positions only those with adequate command of the vernacular. Yet it was not always possible and during the 1550-60s such teachers were in particularly high demand. 
Another persistent issue was the inadequate training of teachers. Visitors complained that some teachers were not prepared in the subjects they were assigned to teach.  Others neglected to follow teaching prescriptions outlined in the Ratio studiorum and other educational instructions. For example, one teacher in Vienna in 1583 gave very few written compositions and organized not enough disputations and other oral exercises. Those teachers who diligently fulfilled their mission were often overwhelmed by the workload. In Olomouc, for instance, a teacher with fifty students was unable to provide feedback on all written compositions. Finally, teachers were frequently burdened with additional responsibilities within the college. As noted, they often served as dormitory prefects or assisted the rector with administrative tasks, leaving them with less time and energy for their primary duties.

A defector
I want to conclude my presentation with an extraordinary case of a Jesuit teacher who acted in complete opposition to the expectations of his peers. Kaspar Kratzer was a Grammar teacher in the Viennese school between 1575 and 1578. Kratzer was born in Ulm to Protestant parents, then converted to Catholicism, entered the Jesuit order i Prague and followed a trajectory typical of a young Jesuit: after finishing his novitiate and basic training in arts he started studying Philosophy and Theology, simultaneously giving classes in Grammar. In 1578, however, his fate took a drastic turn. He broke the Jesuit vows and departed from the college, probably inspired by two other professors of Theology who had defected a year before. After the Jesuit school, he enrolled at the University of Tübingen, the pillar of the Lutheran Theology, became a Lutheran preacher and eventually was appointed rector to the famous Protestant Stiftsschule in Graz.  This appointment triggered harsh reaction of archduke Charles II of Styria and Kratzer was forced to leave Graz. He continued his career in Upper Hungary. I have analyzed the story of all the Viennese defectors in another study, so I will not dwell on all the intricacies of their apostasy. The most important observation for the present paper is that confessional allegiance of teachers of lower classes could be sometimes fluid which contradicted their mission as religious instructors and promoters of re-Catholicization.



Conclusion
To sum up, the teachers of the lower classes of the Jesuit schools in the Austrin province were key elements for both dimensions of the Jesuit educational program: pedagogical and confessional Immediately after completing their basic formation, and often while still pursuing advanced studies, young Jesuits, for the most part not native to the Austrian lands, were expected to exhibit the excellence of the Jesuit education to urban communities.  They were responsible not only for teaching the majority of students but also for their confessional formation, carried out both in the classroom and through various extracurricular activities. The latter task was seen as a more significant one for the confessionally heterogenous lands of the Habsburg monarchy, where the position of Catholicism remained unstable in the second half of the sixteenth century. 
Despite the crucial importance for the Order’s mission, teaching young students was never regarded as a desirable vocation. High stuff turnover characterized all the Jesuit schools examined. Teachers generally did not spend more than 2-3 years in one class, always seeking promotion either to a higher, more prestigious class or to another mission. The frequent cycle of appointments across different colleges prevented teachers from establishing themselves in a single environment.
Finally, teachers sometimes failed to meet the expectations placed upon them. Linguistic constraints, poor training or sheer overwork often hindered the maintenance of instructional standards. Moreover, the ambiguous religious loyalties of some teachers could undermine the role of schools as centers of Catholic renewal. Taken together, these factors highlight the limits of the Jesuit educational system in both its pedagogical and confessional dimensions.
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