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As an introduction, let me say that the curriculum that is the subject of my lecture today comes from a much broader environment, and the title does not really reflect reality. It could have been, for example From Germany through the Netherlands to Marosvásárhely / Târgu Mureș – A Curriculum's Journey from Planning to Implementation – a case study.
Something happened in the first half of the 17th century that affected the entire educational system in Transylvania. To see the extent of the changes, let’s have a look at how it worked beforehand: There was a student who, thanks to his abilities and the generosity of his patrons, was able to continue his studies at a Western European university, at a higher level than what was possible back home. This knowledge usually meant theological studies and Latin. After returning home, he taught for 1-2 years until he became a pastor. He taught at the level he was able to, using the books that he or the school had in their possession. Two years later, when, according to the law, (1613. Nagyenyed/Aiud, synodal decree; 1649 Geleji Canons – which stated that married school masters could remain professors as long as they served the school well) he had to leave the school, the next teacher came. This person was either a domidoctus or somebody who had studied abroad, and he also taught based on his own preparation and books. And so on. Until the time of Prince Gábor Bethlen (1613-1629), when all this took on a completely different dimension through the beginning of a targeted peregrination support, school founding and book publishing. The invitation of the Herborn professors, Johann Heinrich Alsted, Johann Heinrich Bisterfeld and Philipp Ludwig Piscator, fitted into this plan. After their arrival, they compiled an academic curriculum, which was implemented more or less precisely by the schools.Their former students who later became teachers contributed further to the spreading of the curriculum. This way, the educational process became somewhat unified, but particularities continued to remain significant. The teacher’s competencies, or the available textbooks for example differed.
During the middle of the 17th century, another change occurred in the field of education in Transylvania. János Apácai Csere, who himself studied according to the curriculum of the Herborn professors, but who was only Bisterfeld’s student, and after Gyulafehérvár / Alba Iulia studied at the universities of four Dutch cities, earning a Phd degree (which was not usual or widespread, especially not in Transylvania), realized, that the curriculum that was once considered so modern had indeed become outdated. Having encountered the natural sciences, he discovered their important role in education, as well as the importance ofteaching in the native language (vernacular) and the learning of Greek, Hebrew and Arabic in addition to Latin. And so, through Apácai we finally come to the topic of my presentation.
Fortunately, the registry of the reformed school in Marosvásárhely / Târgu Mureș has survived. This small octavo volume, bound in Gyulafehérvár / Alba Iulia, with blank pages, was gifted to the school by the Reformed Bishop of Transylvania, György Csulai in 1653. This is the omniarium of the school, which contains the laws of the institution, a book catalogue, the records of the donations offered to the school, a curriculum, an opening speech, disputations (theological and legal), the list of the students who studied here, and the teachers’ names.  The pages contain the titles shown here, (the 4th slide) listed under positions 7, 8 and 9, as items from a book purchase in 1689, a known, but unpublished list. Of these, only 8 and 9 are clearly in the same volume, and 7 and 9 are clearly manuscripts. The formula suggests that this is Apácai’s manuscript. János Herepei, the first to compilea repertoire of the books that once belonged to Apácai’s library, listed this volume as being one of them.
The first inventory of the school library was completed in 1707. This was a list of books that can actually be called a catalogue even from today’s perspective: the books were divided into series, and within into orders (ordo exterior, ordo interior, ordo minor). Within the order they were also given numbers. They indicated the author andthe title, place and year of publication, a full description of the colligates, and, as the example shows, they also indicated the manuscripts. If it was possible to know who the copyist was, their name was also indicated. Thanks to the detailed description, we see that the three titles are actually part of a manuscript volume. The manuscript was written by Mátyás Fogarasi in Gyulafehérvár in 1655, based on Apácai’s teaching. Fortunately, the catalog contains a thorough description of the manuscript, because the manuscript itself has been lost over the centuries.
Apácai’s works (for example Magyar Encyclopaedia / Hungarian Encyclopedia) and the recollections of a contemporary student (Miklós Bethlen, the later chancellor and memoirist) both tell us that Apácai taught these authors and works in Gyulafehérvár/Alba Iulia, so we are dealing with a school notebook.
Why is this manuscript interesting? Because we learn from it that Apácai had already taught Mátyás Fogarasi in Gyulafehérvár / Alba Iulia. So far we only knew that he was a student in Kolozsvár / Cluj. This is also important because we learned from Miklós Bethlen that when Apácai was forced to leave Gyulafehérvár / Alba Iulia and was appointed teacher of the Reformed school in Kolozsvár / Cluj, several of his students followed him. Fogarasi seems to be one of them – and to my current knowledge, he is the only student known by name.
This manuscript is also important for another reason: Mátyás Fogarasi was the rector of the Reformed school in Marosvásárhely / Târgu Mureș between 1662 and 1665. So he certainly used this manuscript during his teaching. Researchers of the topic have already concluded that Apácai’s disciples taught in Marosvásárhely / Târgu Mureș and that the school had flourished at that time. Their reasoning is that these teachers, as Apácai’s former disciples, having absorbed their master’s knowledge and approach to teaching, followed his example, and taught in his spirit. This claim could neither be refuted nor supporteduntil now. And I think it cannot be fully supported now either – just think about the fact that Apácai and Mihály Tofeus, the later Reformed bishop of Transylvania, studied in the same place, in Utrecht, had the same teachers, yet returned home with a completely different mentality. In the case of Fogarasi, however, it can actually be said that he taught in the spirit of Apácai. We know this on the one hand based on this manuscript, and on the other hand, by analyzing  his introduction speech (De Scholae ratione in genere), his curriculum and course of study, the theses of the legal and theological disputations that he assigned to his student for discussion, together with the names of the respondents and opponents, which have all survived in the Csulai-register. All this was copied into the already mentioned omniarium, not by him, but by his students.
And now let’s look at the curriculum. (the 5th slide)
In the first column we see the curriculum that the professors from Herborn saw as feasible in the school in Gyulafehérvár / Alba Iulia. In her study, Noémi Viskolcz compared the curriculum of the Herborn paedagogium and the publica schola of Gyulafehérvár. According to her, the most important difference can be seen in the influence of Ramism: while in Herborn the necessity of teaching Ramist dialectics was included in the fundamental laws of the college, in Gyulafehérvár/Alba Iulia they were careful not to mention the name of Ramus, or even any other contemporary pedagogical trend.
Regardless of its difference from the Herborn curriculum – which, let’s be honest, actually means it’s more outdated – the Gyulafehérvár / Alba Iulia  curriculum was still considered a significant step forward, because finally a curriculum was born that was adopted in other Reformed schools in Transylvania due to the persons who prepared it and due to the rank of the school. Not to mention that professors no longer taught for just one or two years, as was the custom. The teaching profession has also begun to be revalued. Although this has proven to be very slow, Apácai is the best example of the process. He studied in this educational system, and when he encountered a different one and also a different society in the Netherlands, he came to the conclusion that the two were connected and that the time was ripe for change in Transylvania as well. He wrote the Hungarian Encyclopaedia and formulated his teaching ideas in it. Apácai’s curriculum did not survive, so based on the Encyclopaedia and the inaugural speeches held in Gyulafehérvár (in 1653, under the title De studio sapientiae, first published in 1653, and two years later as appendix on Encyclopaedia)  and Kolozsvár/Cluj (in 1656, under the title De summa scholarum necessitate which can be found in the so called Apácai’s Album) Örs Dóczy took the trouble to prepare what we can call the curriculum dreamed up by Apácai. In the case of Kolozsvár/Cluj we see what was realized.
In Gyulafehérvár/Alba Iulia he was only the third teacher, while in Kolozsvár/Cluj he was the leading teacher, the director, so here he was able to realize his ideas. But here too, he was forced to compromise. As we can see, education in the mother tongue was not implemented in the lower grades, and the curriculum planned for two years had to be condensed into one. In the upper grades, only theology and logic remained. The rest could not be implemented – on the one hand, there were probably not enough properly trained teachers, on the other hand, there was probably a lack of will, and thirdly, what we usually forget: the historical circumstances. George Rákóczi IIs campaign in Poland was followed by Turkish-Tatar invasions (let’s not forget that Gyulafehérvár was also destroyed at that time, with its princely palace, cathedral, college, printing house and library, in other words, everything), which resulted in an uncertain political and economical situation.
The other change was that he taught arithmetic and grammar based on Ramus – something the German professors were wary of – and he also innovated in the field of theological education, for example by teaching the theology of Amesius.
In the last column we can see that one of his students, Mátyás Fogarasi, achieved some progress compared to Apácai in Marosvásárhely/Târgu Mureș. During his rectorship between 1662 and 1665, even if not the teaching of natural sciences or the Arabic language, he certainly managed to implement the teaching of the mother tongue, and in the upper grades the learning of Greek and Hebrew, as well as the Technometria and the theology of Amesius, and ethics.
And here are the textbooks that were used during the teaching (the 6th slide). The data was taken from the curriculum. We can say that on this list we encounter the names of classical works that were already used in teaching, but we also see Amesius’s Technometria and his theology, which indicates that the spirit of Puritanism reached Marosvásárhely/ Târgu Mureș, and we see that, following his master, Fogarasi taught Hebrew and Greek in addition to modern theology. This is beautifully supported by Eilhard Lubin’s Clavis Graecae linguae published in Leiden in 1644, which is recorded by Fogarasi as the school’s property on 23rd August 1662. And since he followed his master, let’s see what path his students took. (the 8th slide) A few names about whom information could be found: Ferenc Pápai Páriz became a well-known figure in the cultural history of Transylvania (ecclesiastical, educational and medical history alike). Fogarasi taught him not only in Marosvásárhely/ Târgu Mureș, but also in Dés, when the Pápai family lived there. I would also like to mention that today we onlyknow two books from Fogarasi’s library, one of which has survived in the library of the Reformed College in Marosvásárhely/ Târgu Mureș, and Pápai notes that he received it from Fogarasi. So, a relationship that could be described as friendly developed between them. Yet it was not he, but Balázs Gidófalvi who continued the spirit of his master in the school in Marosvásárhely. On the one hand, he was the one who copied the introduction speech into the Csulai-register, and on the other hand during his rectorship, the school laws were supplemented with the duties of the collaborator and the cantionator. Under the rectorship of Mátyás Fogarasi there were class teachers, Gidófalvi himself was Collaborator primarius Etymologiae Classis, but these roles were only recorded in the school laws in his time, in 1674.
The question is: did the spirit of Apácai and Fogarasi live on in Marosvásárhely/ Târgu Mureș? The answer is: yes. Not only through the direct student, Balázs Gidófalvi. This is the only disputation that was published, which is Apácai’s work and whose respondent was Mátyás Fogarasi.(the 9th slide). In 1707, as we see from the inscription, it was purchased by György Kiséri, who was then the rector of the Reformed school in Marosvásárhely. He was the one who compiled the catalogue of the school’s books, and he taught even theology for several years. It also seems that he was interested in Apácai’s work as well. As was Mihály Jenei, the rector of the school in 1689, at the time of the purchase of the manuscript volume.
The conclusions. The first and most important thing I learned during my research for this presentation: no matter how long we have known or how well we think we know the events of an historical era or a personality, it never hurts to read the sources, to re-read them, actually all the way trough, because there are many surprises that can come our way. After having read them, a lot of questions arise, which may not be entirely new to researchers, but since they have never been formulated together before, the full picture has not yet emerged.
We have reviewed almost a century. From the Herborn professors’ 1630 curriculum, through Apácai’s attempts, to the implementation by Fogarasi in Marosvásárhely/ Târgu Mureș, and as we have seen, certainly until the end of György Kiséri’s rectorship – I would venture to say until the merge with the Gyulafehérvár-Sárospatak College, in 1718. It is important to note that Fogarasi did not attend foreign universities, he didn’t go on peregrination. He gained his spiritual and moral guidance from his master, having learned everything from Apácai. That’s why he is a good example of Apácai’s transfer of knowledge, teaching method, and at the same time the reception of Western European intellectual trends trough intermediares – in this case through Apácai. We can only regret that Mátyás Fogarasi’s library or at least a list of his books has not survived. It could be a really interesting example of the book purchasing opportunities of an educated, above average or definitely different from average domidoctus intellectual.
A special, one might say friendly relationship may have developed between Apácai and Fogarasi. He followed Apácai from Gyulafehérvár to Kolozsvár, and he had the opportunity to get to know the young scientist’s thoughts up close, beyond the educational material, when he learned and recited Dissertationes de mente humana, and when he was preparing it for printing. If anyone, then he truly, deeply knew his master. In his inauguration speech in Marosvásárhely, when he describes the figure of a teacher, I am truly convinced that we actually see Apácai: and perhaps we have the answer to how he managed to spread here, at home, the new knowledge, the new ideas and the modern approach he acquired at Western European universities: “The teachers have the duty to get to know their students, to set them on the path of knowledge, to educate them to be human. NOT by intimidation, threats, beatings, but by encouraging them kindly, by drawing attention, by friendship and by interesting lectures. In addition, they should also provide moral education, so that they can look at them as role models, follow them in living for their profession, so that they can say about them: »He taught professionally, his words were followed by his actions «”
