Zoltán Csepregi: Hungaria and Transylvania in the schools of the Francke Foundations in Halle: Educational knowledge transfer to Hungary and Transylvania in the 18th century

In the collections of the Francke Foundations in Halle – founded by August Hermann Francke (1663–1727) – the Hungarica holdings of the archives and the main library were systematically researched over decades and the results were published in four repertories between 2003 and 2017. Today's lecture is a small excerpt from this meticulous research work. It focuses on those individuals from Hungary and Transylvania who, during the brief century of pedagogical flourishing in Halle between 1696 and 1787, in any way connected with the orphanage institutions (for example, as students or teachers) and whose connection left a written trace in the orphanage's collections, whether in handwritten or printed form.
In the 18th century, Hungari et Transylvani were one of the largest foreign nations at the University of Halle, alongside the Silesians and Baltic Germans. Fortunately, as far as students from Hungary and Transylvania alone are concerned, we can refer to Attila Tar's 2004 handbook – Hungarian Students at German Universities and Colleges, 1694–1789 – which provides a basis for creating a distribution diagram. Here, the ups and downs closely follow the political changes, the times of peace and war, as is always the case in higher education.
From the outset, social welfare was intertwined with the task of education in the so called Glaucha institutions, so that the growth of the orphanage inevitably led to the emergence of a school town. 1695 saw the beginning of elementary school education, 1696 the beginning of secondary school education with the precursor to what would later become the Royal Pädagogium, and 1697 the founding of the Latina, which is still in continuous operation today.
In her dissertation, Juliane Jacobi hypothesized that Francke's institution had a special selection process for admitting students: In contrast to other orphanages of the time, the decisive criterion was not so much social need as academic performance, i.e., the promotion of gifted children. According to Jacobi, this is supported by both the social background of the orphans (parents' occupations) and their later academic performance: A significant proportion of the boys, around 30%, entered the Latin school in the hope of qualifying for university studies. The proportion of orphaned pastors' sons was also very high at almost 20% (a much smaller proportion of pastors' daughters, namely less than 10%), which was less due to the need for care and more to the maintenance of a professional tradition: The sons of clergymen were clearly expected to follow in their fathers' footsteps. Between 1999 and 2004, with Jacobi playing a key role, extensive basic research was carried out in the archives of the Francke Foundations, examining the progress of more than 10,000 former pupils and collecting the data in various searchable databases. On this basis, Jacobi modified his thesis somewhat: while pupils from the city and the surrounding area were admitted to the orphanage because of their neediness, those from outside the area were admitted on the basis of academic performance, talent management, and a clear career choice.
Two inventions in particular made the Glaucha institutions attractive to students from Hungary and Transylvania: the free table, which will be described shortly, and the informant system (the meaning of the word “informant” at that time was ’teacher, educator’).
The involvement of informants is a widespread phenomenon. Francke cleverly employed university students as teachers in his orphanage schools. He trained them and supervised them. There are extreme opinions in the literature about the educational value of this method, but there is no doubt that Francke's institutions had access to a large and inexpensive supply of qualified teachers and that the informants were able to secure the financial means for their university studies and, in addition, gain a wealth of experience. The Pädagogium had an average of two or three informants per student (depending on the period), and they were always with the pupils, living with them. The figures for the other types of schools show a similar phenomenon: at the Latina, the ratio (depending on the period) is 1:11–12, and at the German schools it is 1:16. 
Günter Mühlpfordt sees the symbiosis between the university and the orphanage (the university professorship of the orphanage directors and the teaching activities of the students) as a culturally and historically fruitful interlocking. It was this system that made Halle a university for the poor, where talent and diligence could flourish independently. The unique social institutions of the Francke Foundations contributed significantly to the popularity and rise of the University of Halle. 
All educational institutions of the Francke Foundations have pupils from Hungary and Transylvania, i.e., orphans, schoolchildren, and informants. Despite some shortcomings, the biographies of the individual pupils are very well documented. Although their number is less than half the number of students enrolled at the university during the same period (my data collection contains biographical data on 288 individuals), these peregrines probably absorbed August Hermann Francke's ideas more intensively than those who completed a purely academic course of study. 
Of course, the institutions of the Francke Foundations cover a broader spectrum than what I will now discuss in relation to the pupils and teachers from Hungary and Transylvania. In the following, I will focus on educational institutions and facilities of the foundations that were regularly used by pupils and students. Of the latter, the cafeteria was undoubtedly the most important invention. The free table could be enjoyed both regularly and exceptionally; the preceptors and copyists of the institutions fell into the first category. The latter group, on the other hand, included the most needy students.
Francke created meaningful employment and a livelihood for many students through the free table. Thus, Halle was transformed from a despised “poor university” into a poor university in the truest sense of the word. From 1702 onwards, this new invention prompted many of the orphanage's patrons to set up additional free tables for various groups of students. We know of a proposal to establish a Hungarian table in 1717, but it is not known how successful it was:
"Lieutenant General [Friedrich Heinrich] von Seckendorf visited the orphanage early today with his companions and enjoyed himself greatly. In the afternoon, he was here and discussed with Professor [Francke] that the Sopron hymnbook should be printed here, that he wanted to send 1,000 Bibles for the Hungarians on his supply wagon, and that he wanted to set up a Hungarian table."
What is certain is that between 1696 and 1713, a total of 27 students from Hungary and Transylvania enjoyed the blessing of a free table at the orphanage. Unfortunately, it is not possible to base accurate statistics on the later, incomplete and sparse lists of names up to 1752 (as they contain neither first names nor places of origin), but with this uncertainty, the total number of known free boarders from the Carpathian Basin is estimated at 61.
As already mentioned, free meals were linked to the work of informants who taught in schools. Although we do not have a complete record of informants in the archives of the Francke Foundations, the source situation is much better compared to the problem of free meals. In the period under investigation, the sources mention exactly 126 people from Hungary or Transylvania who taught in the German schools of the orphanages, in the Latina or in the Royal Pädagogium.
And now we come to a technical term that is not found in dictionaries, but is all the more familiar behind the walls of the orphanage in Halle: institutional career. The educational institutions of the Francke Foundations offer a number of springboards to this, but not necessarily as opportunities that are open to everyone. I have identified three types of careers for the pupils from Hungary: 
– Either you come here as an orphan and work your way through the school system with diligence and talent, eventually going on to university and returning to the same school system as an informator; 
– or you come to Halle as a pupil of the Pädagogium, later continuing and completing your studies at the university; 
– Or you enter the informator system as an external student and then work your way back up as a teacher in the local school system through hard work and talent.
Those who start at the very bottom join the ranks of the orphans. The relatively sparse data suggests that the orphans from Hungary were mostly brought to Halle by officers returning from the Turkish wars. There is even a camp follower among the parents, a “Mother Courage” who died during the campaign.
In contrast to the general tendency toward promotion noted by Juliane Jacobi, relatively few of the Hungarian orphans were considered talented enough to be admitted to the Latina. However, the number of Latina students from Hungary was higher, as some classmates were also admitted directly from wealthy middle-class families. They also enjoyed accommodation and meals at the orphanage at a reasonable price. Their parents hoped that this somewhat specialized education would provide a higher level of education and guarantee Christian moral development. This strategy was characterized by long-term planning: after a few good years at the Latina, these students invariably continued their studies at university. In social terms, the Latinists predominantly belonged to the urban bourgeois milieu of Royal Hungary (from the royal free cities and the mountain towns).
The students of the Pädagogium differed from the Latin school students in several respects:
– they usually attended the institutions for a shorter period of time;
– they were more likely to be of noble than bourgeois origin; 
– their stay served primarily to catch up on the requirements of university studies; 
– nevertheless, they often returned home without first enrolling at university;
– and this form of study was particularly attractive to the urban nobility of Transylvania.
If one compares the typical behavior patterns of Hungarians and Transylvanians in the Halle institutions, one immediately notices a difference, which this table attempts to illustrate. 
	
	Hungari
	Transylvani
	Total

	Orphans
	9
	2
	11

	Freitischler
	37
	24
	61

	Latina pupils
	21
	3
	24

	Pädagogium pupils
	17
	18
	35

	Informants at German schools
	58
	67
	125

	Informants at Latina
	7
	11
	18

	Informants at Pädagogium
	2
	2
	4



Looking at the institutional career path from the bottom (orphans) to the top (teachers at the Pädagogium), one finds increasingly Transylvanian Saxons alongside the Hungarians: This phenomenon is probably due to linguistic factors. As native speakers, the latter were able to solve more demanding tasks than their Hungarian or Slovak-speaking fellow students. For students from non-German-speaking countries, these challenges were naturally more difficult to overcome.
I would like to briefly summarize the latest findings in four theses:
– Hungarians and Transylvanian Saxons can be found at all levels of the institutional career ladder.
– Although their numbers are smaller than the number of enrolled students (less than half), they were able to acquire a deeper understanding of Halle's patterns and ideas in practice.
– The higher one climbs in the institutional career ladder, the more Transylvanian Saxons one finds, probably for linguistic reasons.
– Despite some gaps in the records, the development of individual pupils was very well documented.
When the informant system of the institutions matured and the written evaluation of the informants became systematic, highly informative files were created on individuals who later played a decisive role in the cultural history of Hungary and Transylvania. These assessments are mostly found in the orphan albums and informant directories, but only rarely in the registers of the Latin school and the pedagogium. Apart from a few exceptional circumstances or events, the assessments follow a rigid pattern, with the focus on discipline, academic performance, and piety for the students, and on piety, knowledge, and pedagogical skills for the informants.
The value of Francke's pedagogy was already hotly debated in the 19th century, and to this day, diametrically opposed statements continue to shape the discourse on the history of education. Juliane Jacobi sees the expansion of the humanistic curriculum in the Latina and the Royal Pädagogium as a forward-looking innovation (language teaching is combined with geography and history, mathematics and physics are added), but she also considers it a fortunate circumstance that the orphanage was able to participate directly in the development of schoolbooks through its printing press. Fritz Osterwalder summarizes Halle's achievements further: in his opinion, the curricula here were universalistic and attempted to familiarize students with all recognized sciences through empirical demonstration and methodical training of teachers. This was linked to an emphasis on personal development, naturally within the religious guidelines of the time, but also tailored to the individual maturity of the students. According to Osterwalder, these two aspects, the claim to universality and the consideration of individuality, led to the modern school.
Gertrud Zaepernick, on the other hand, concludes from the minutes of the weekly conferences (meetings between the inspector and the informants) that the students, who were educated through constant control, intimidation, and punishment, learned much less about the realities of life and were much less prepared for their future careers than the rich curriculum would suggest. As before, about ten times more time was spent on classical languages than on modern sciences or practical knowledge.
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